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UHTEPHAJIN3ALIMSI CACTEMBI BHICIIIET'O OBPA3OBAHMSI: KEVIC
AKAJIJEMAYECKOM I'PYIIIbI

AHHoOTAmMsl. B cmamve paccmampueaemcs npoyecc UHMEPHAYUOHANUAYUU BbICULe20 00paA308aHUs, €20
3HAYUMOCID 8 COBPEMEHHOM MUpe, cmpame2uu, 6b1308bl U pe3ynvmamul. OCHOSHOE GHUMAHUE YOeNAemCs KYIbMYPHbIM
bapvepam, ¢ KOMopvlMu CMAIKUBAIOMCA CHYOeHMbl 8 MYIbMUKYIbIMYPHOU cpede, U CHOCObaM Ux npeoooeHUs.
Aemopbl aHAU3UPYIOM A3bIKOGblE, KYIbMYPHbLIE U NCUXOI0SUYEeCKUe 6apbepbl, GOSHUKAIOWUE NPU MENCKYIbNYPHOM
obwenuu. B uacmnocmu, obcyscoaemes npobrema HepasHvix Yca08uil 00yuenus 01 CIMyO0eHnOo8 PA3HbIX IMHUYECKUX
Spynn, 8 moMm yucne u3yiaemcs mo, KaxK pasmep COYUanbHOU pynnvl J00ell Moxcem NO6IUAmMb HA ONvim 00yYeHus 8
Kpocc-KynvmypHou cpede. Ilpugedensvl npumepvl npeumywecms u HedOCHAmMKO8 MEXCKYIbHYPHOU KOMMYHUKAYUU &
akademuyeckotli cpede. IIymém uUcCnonb308anus ONUCAMENbHBIX OUASPAMM, HA Npumepe KOHKPEeMmHOU aKademuiecKkot
SPYNNbl pacCMampueaemcs COOMHouleHue Cmyo0eHmos U3 pAasHelX CMpaH U ux elusAHUe HA NPpoyecc UHmespayuu,
gnadenue cnocoOHOCMbIO 8bIPANCATIG MBICTU U NOOOEPAHCUBATNG ODWeHUe HA TMOM UTU UHOM A3viKe. [Ipedracaemcs pao
Mep 015 npeoOoNeHUs KYIbMYPHbIX U A3bIKOSIX OApbepos, GKIOUAA OP2AHU3AYUIO 3AHAMUL NO MEHCKYIbMYPHOU
KOMMYHUKayuy OJis 6cex CMyOeHmo8 U ycuneHue A3blKo60l no020mosKy UHOCMPAHHBIX CMyO0eHmos. Aeémopuel denarom
861600 O 3HAYUMOCHU HPOYECCO8 UHMEPHAYUOHANUIAYUY Ol NOGLIUEHUS Kauecmea 00pa3068aHus U Noo20mosKu
CMYOeHmMOo8 K JHCU3HU 6 COBDEMEHHOM 2N00aNbHOM Mupe. A8mopbl NOOYEPKUBAIOmM, YUMo UHMEPHAYUOHATUIAYU
06pazosanus  cnocobcmeyem  pa3gUmMuio  MENCKVIbMYPHO20 — NOHUMAHUA U COMpYOHuUuecmseda, 0060eaujasn
06paz0eamenbHblil. ONbIM CMYOEHMO8 U CHOCOOCMEYS POPMUPOBAHUI0 6oNee UHKIIOIUGHO2O U UHHOBAYUOHHO20
obwecmaa.

KnioueBble cioBa: svicuiee obpasosamue, UHMEPHAYUOHATUZAYUS BbICUIE20 0OPAZ0BAHUS, MENHCKYIbMYPHAS
cpeda, memamuieckoe ucciedoganue.
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INTERNALIZATION OF THE HIGHER EDUCATION SYSTEM: CASE OF THE
ACADEMIC GROUP

Abstract. The article deals with the process of internationalization of higher education, its significance in the
modern world, strategies, challenges and results of development. The main focus is on the cultural barriers that
students face in a multicultural environment and ways to overcome them. The authors analyze the linguistic, cultural
and psychological barriers that arise in cross-cultural communication. In particular, the problem of unequal learning
conditions for students of different ethnic groups is discussed, including the study of how the size of a social group of
people can affect the learning experience in a cross-cultural environment. Examples of advantages and disadvantages
of studying with representatives of different cultures are given. By using descriptive diagrams, the ratio of students from
different countries and their influence on the integration process, the ability to express thoughts and maintain
communication in a particular language is considered on the example of a specific academic group. A number of
measures are proposed to overcome cultural and language barriers, including the organization of intercultural
communication classes for all students and strengthening the language training of foreign students for the main study
period. The authors conclude that internationalization processes are important for improving the quality of education
and preparing students for life in today's global world. The authors emphasize that the internationalization of education
promotes intercultural understanding and cooperation, enriching students' educational experience and contributing to
a more inclusive and innovative society.

Keywords: higher education, internationalization of higher education, cross-cultural environment, case study.

Introduction

The internationalization of higher education has become a cornerstone of modern academia,
driven by the forces of globalization and the need for cross-cultural collaboration. As universities
worldwide strive to prepare students for an interconnected world, they are increasingly integrating
international perspectives into curricula, fostering global partnerships, and promoting student and



faculty mobility. In addition, university graduates enjoy a certain prestige and recognition globally
[1-2]. This article explores the significance, strategies, challenges, and outcomes of
internationalization in higher education.

Internationalization of higher education is the intentional process of integrating an
international, intercultural or global dimension into the purpose, functions and delivery of post-
secondary education in order to enhance the quality of education and research for all students and
teaching staff, and to make a meaningful contribution to society [3].

Being a part of the internalization process of higher education means that a person can be
either a student in their own country or a student who studies abroad as an exchange program
student or an international student. This is called internalization “at-home” and “‘cross-boarder”
[3-4]. In either case students gain equally valuable experience, yet such exposure to intercultural
academic environment has both strengths and weaknesses.

In literature, the authors identify the following sources of cultural barriers [5]:

— language (semantic);

— cultural norms and values;

— stereotypes;

— values and beliefs;

— body language and gestures.

It should be noted that in cross-cultural academic environment, there can arise the problem of
unequal learning conditions for students from different ethnic backgrounds. This may depend on the
personal predispositions of the teacher or the unsuitable conditions provided by the university. Both
options are unacceptable, but they are still traced in the practice of intercultural education.

While challenges such as cultural barriers, resource constraints, and equity issues persist, the
benefits — ranging from academic excellence to economic growth — far outweigh the obstacles.

Foreign young people from all over the world are becoming interested in obtaining a foreign
diploma and Russia is more than just welcome to enrol them. Every young man that is going to be a
part of Ural State University of Economics should be prepared to study in cross-cultural
environment. The curriculum involves studying in academic groups with a certain number of
foreigners. As an example of internalization of the higher education system, we will consider the
case of the academic group majoring in International Management (USUE). This case will be
considered from the perspective of a Russian student.

Case: Academic group majoring in International Management

Major International Management is already considered to have bigger number of foreigners than
others, but in the 2022 year of admission, the foreign student enrolment turned out to be above average.
Currently, at the end of term 6 there are only four Russians out of 18 students and the situation feels
different. Let us look closer and consider the case step by step.

On the one hand, there are some advantages in such multinational student environment. Most of the
students have a desire to learn other cultures: their values, unique habits, traditional and modern aspects of
life. It is also interesting to be a part of a community where every human being thinks and acts differently not
only because of their own opinion, but because of their cultural mindset and features too.

On the other hand, there are still disadvantages in this situation. To understand them deeper, let us
look at the national composition of this academic group below (Figure 1).

O Spaniards
O Arabs
OFrench

O Chinese
O Russians

74

Figure 1. Academic group composition (number of persons)



As you can see, that there are five ethnic groups, which include dramatically different
cultures, 50% of the total being Chinese students. On the one hand, small-sized ethnic groups such
as Spanish speaking or Arabic speaking students are experiencing the process of cultural integration
as individuals who are joined into a larger community. This factor provokes a tension between the
rights for independence, self-expression, and the duty to conform to certain norms, meet certain
standards, so that people generally behave in line with social norms, ideas about correct behaviour
in particular contexts [5-6]. In contrast, the group of Chinese students outnumbers all the other
groups combined so they continue to live in their own comfortable environment, where there is no
need to try to join a very new community. In this case, Russian students rather than international
students face a challenge to get integrated into a bigger group. In the Russian reality, this ratio is
unusual and turns the process of integration 180 degrees [7-8].

When establishing contact during cultural integration, it is necessary to overcome
communication barriers. The academic group under consideration turned out to run into some
communicational barriers: perceptual, psychological and language.

Perceptual and psychological barriers. All student are dramatically different from each other
culturally. They perceive the world based on their experiences, beliefs, and values, which is likely
to lead to different interpretations of the same message. Misunderstanding can arise due the fact that
in some cultures direct communication is appreciated, while in others, indirect or subtle
communication is preferred [7; 9-12]. These barriers are tightly intertwined with the concept of
high-context and low-context cultures, coined by anthropologist Edward Hall. For the first time
these concepts were discussed in the book “Beyond Culture”, published in 1976 [13].

The situation is getting even more complicated when it comes to the language barrier issues
[14]. Figure 2 illustrates the language proficiency of students in the Group.

‘ O Russian speaking
O English speaking
' 0O Non-speaking both

Figure 2. Language proficiency (number of persons)

This diagram chart shows that 6 out of 18 students can speak Russian fluently, 8 out of 18 can
speak English and Russian, and 9 out of 18 students can speak neither Russian nor English. As you
can see, less than half students can establish communication on their own and continue to have a
conversation without using translation devices. A solution of using online translators comes to help
but a process of communication lasts up to several minutes because conversation participants lose
interest in such difficult and long way of communication so it is not a way out of the such a
situation.

Such communication obstacles make adverse impact on academic performance and overall
work of the educational team (teaching staff, department specialists, other university staff).
Students, like lecturers, experience unusual and difficult cases that result in a negative attitude to
international students and the Group in general. However, it is important to remember that by
integrating international perspectives, fostering cross-cultural understanding, and promoting global
collaboration, institutions prepare students to thrive in an interconnected society [15].

Conclusion

In conclusion, the process of internalization of higher education is a transformative process
that enhances the quality and relevance of education in a globalized world. To solve the problems of
perceptual and psychological barriers, there must be taken proactive measures to avoid the
situations in which the number of foreign students exceeds the number of Russian students in the



academic group. In addition, the university authorities should consider arranging classes on
intercultural communication for both international and Russian students during the first term of
studies. To overcome the language barrier, it is necessary to enhance the effectiveness of Russian
language training for international students and increase the number of classes per week. Given
these measures are implemented, embracing internationalization by Russian universities will not
only enrich the students’ educational experience but also contribute considerably to building a more
inclusive, innovative, and globally competent future.
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